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ENGLISH AND LITERACY POLICY

1. VISION STATEMENT 

“St. Nicholas Church of England Primary School will continue to be a centre of excellence for lifelong learning and Christian understanding where all are able to learn, work hard and fulfil their full potential within the safe, secure, co-operative environment underpinned by the presence of our                  Lord Jesus Christ.”
2. AIMS

We aim to develop pupils’ abilities within an integrated programme of Speaking & Listening, Reading & Writing.  Pupils will be given opportunities to interrelate the requirements of English within a broad and balanced approach to the teaching of English across the curriculum, with opportunities to consolidate and reinforce taught literacy skills.

At St. Nicholas Church of England Primary School we strive for children to be a ‘Primary Literate Pupil’

By the age of 11, we aim for a child to be able to:

· read and write with confidence, fluency and understanding, orchestrating a range of independent strategies to self-monitor and correct.

· have an interest in books and read for enjoyment

· have an interest in words, their meanings; developing a growing vocabulary in spoken and written forms.

· understand a range of text types and genres – be able to write in a variety of styles and forms appropriate to the situation.

· be developing the powers of imagination, inventiveness and critical awareness.  

· have a suitable technical vocabulary to articulate their responses.

3. STATUTORY REQUIREMENTS 

Statutory requirements for the teaching and learning of English are laid out in the National Curriculum English Document (2000) and in the Communication, Language and Literacy section of the Curriculum Guidance for the Foundation Stage (2000).
3. STATUTORY REQUIREMENTS continued
In the Foundation Stage (Nursery and Reception) children should be given opportunities to:

· speak and listen and represent ideas in their activities;

· use communication, language and literacy in every part of the curriculum;

· become immersed in an environment rich in print and possibilities for communication.

At Key Stage One (Years 1 and 2), children should learn to speak confidently and listen to what others have to say. They should begin to read and write independently and with enthusiasm. They should use language to explore their own experiences and imaginary worlds.

At Key Stage Two (Years 3-6), children should learn to change the way they speak and write to suit different situations, purposes and audiences. They should read a range of texts and respond to different layers of meaning in them. They should explore the use of language in literary and non-literary texts and learn how the structure of language works.

THE GOVERNORING BODY

Regular reports are made to the governors on the progress of English provision and to our Literacy Governor: Mrs. J. Cartwright.
This policy will be reviewed every three years or in the light of changes to legal requirements.
4. SUBJECT ORGANISATION

The English Curriculum is delivered using the Primary National Strategy framework. The Early learning Goals are followed to ensure continuity and progression from the Foundation Stage through to the National Curriculum. Pupil provision is related to attainment, not age.
5. APPROACHES TO SPEAKING AND LISTENING

The Four Strands of Speaking and Listening: Speaking; Listening; Group Discussion and Interaction, and Drama permeate the whole curriculum. Interactive teaching strategies are used to engage all pupils in order to raise reading and writing standards. Children are encouraged to develop effective communication skills in readiness for later life.
‘Talk for Writing’ is being introduced from September 2010 to ensure there is less teacher input and more child initiated talk. 
6. APPROACHES TO READING

Shared reading: Teacher models reading (See appendix one)
Guided reading: Teacher checks strategies (See appendix one)
Independent reading: (See appendix one)
Phonics: All through the school we use ‘Letters and Sounds’ – children are given the opportunity to have direst phonics sessions in KS1 and FS; When secure in Phase 6 – move onto ‘Support for Spelling’.
Resources: All books are banded according to ability – kept in numbered and colour coded boxes – children access these daily.
Links to parents –  homework, home-school liaison / communication books, 
Wider reading: Library now set up for whole school; class novels in KS2 
Home Reading – children read books from their book band and their own choices from the library. They are encouraged to maintain an eclectic diet of genres and can read their own books at home.
7. APPROACHES TO WRITING

Phonics and spelling: ‘Letters and Sounds’ in FS & KS1; ‘Support for Spelling’ programme  used in KS2.
Emergent writing - 
Shared Writing: Teachers use new Primary Strategy and published schemes (Collins, Pelican)
Guided Writing/Independent Writing: Teachers use new Primary Strategy and published schemes (Collins, Pelican)
Extended writing: More common in upper KS2 – opportunities given for more lengthy written pieces within each unit.
Handwriting~: Penpals strategy followed (see appendix 2)
8. CROSS-CURRICULAR LITERACY OPPORTUNITIES 

Teachers will seek to take advantage of opportunities to make cross-curricular links. They will plan for pupils to practise and apply the skills, knowledge and understanding acquired through literacy lessons to other areas of the curriculum.
9. THE USE OF ICT

Opportunities to use ICT to support teaching and learning in Literacy will be planned for and used as appropriate.
1O. ASSESSMENT AND TARGET SETTING

Work will be assessed in line with the Assessment Policy. 
APP (assessing pupil progress) is being used across the school for both reading and writing (See Appendix 3). Assessment days are planned in 3 times a year (on INSET days) for staff to discuss and analyse evidence.
Targets are set based on prior learning – each child is targeted to make at least 2 sub-levels of progress in Reading and Writing ( SEN children refer to IEP  / G&T children extended targets)
11. INCLUSION

We aim to provide for all children so that they achieve as highly as they can in English according to their individual abilities. We will identify which pupils or groups of pupils are under-achieving and take steps to improve their attainment. Gifted children will be identified and suitable learning challenges provided.
INTERVENTION PROGRAMMES:
Better Reading Programme – parents and TA’s used to support;

ECAR (every child a reader)

1:1 tuition for 12 KS2 children from December 2009 until June 2010.
Talking Partners

SALLEY (Speaking and Listening in the Early Years)

EQUAL OPPORTUNITIES

All children are provided with equal access to the English curriculum. We aim to provide suitable learning opportunities regardless of gender, ethnicity or home background.

12. ROLE OF SUBJECT LEADER:

The Subject Leader is responsible for improving the standards of teaching and learning in Literacy through:
Monitoring and evaluating Literacy:-  

· pupil progress 

· provision of Literacy (including Intervention and Support programmes)

· the quality of the Learning Environment; 

· the deployment and provision of support staff

Taking the lead in policy development

Auditing and supporting colleagues in their CPD

Purchasing and organising resources

Keeping up to date with recent Literacy developments

13. PARENTAL INVOLVEMENT
Parents can support with literacy – e.g. reading with children and communication systems for this; homework; other literacy opportunities – e.g. Involvement with Book week.
14. CONCLUSION:
This policy is in line with other school polices and therefore should be read in conjunction with the following school policies:
Teaching and Learning Policy 

Assessment and Record Keeping 
Marking policy
Special Educational Needs Policy

ICT Policy

Equal Opportunities Policy

Health and Safety Policy 
Intervention Policy

Safeguarding Policy
15. APPENDICES

Update to Policy Record Sheet
	Date
	Reference / aspect of policy to update
	Suggested amendments to consider at next review.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




Hearing children read individually has been criticised by OFSTED (1996) as time-consuming for the teacher and often unproductive for the children, who may merely be practicing their skills.  The NLS presents 3 kinds of reading: shared reading, guided reading and independent reading, each needing different kinds of teaching approaches and classroom organisation.



The teacher’s role is to make clear what good readers do: modelling the process so that children can follow his/her example.  It’s called shared reading because children and teacher can ALL see the text, by using a big book or projector for example.  Because the teacher is the reader, she can support the pupils to appreciate material that may be slightly harder than they can read on their own.  The pupils listen to the teacher read aloud, join in and follow the reading, and learn from the teacher’s example of analysing the text.

Shared reading in the Literacy Hour is followed by a detailed focus at WORD, SENTENCE, or TEXT LEVEL in which the teacher draws attention to key aspects.



  The teacher is acting as the expert who guides the learners through the text, by providing signposts to the most important and most helpful features.  The goal of guided reading is to enable learners to become independent, able to read, understand and appreciate texts on their own without the teacher’s help. 

  Providing guidance that is of most use to the learner is a skill: guidance needs to be matched closely to the learner’s current level of achievement (Book Bands!), which is why it can’t be done as a whole class where a range of abilities will be too wide.

  In small groups, the teacher can observe each child’s behaviour closely to see the processes by which they are creating meaning from the text and then offer prompts to develop strategies which are within their learning ability.

 

The child practises without the teacher’s help.  That practise will be at whatever level is appropriate; a lot of practise on the lower slopes is needed before you tackle the heights!!

  In reading, practice is vital in order to build up automaticity.  The component skills need to be so well practised that they no longer require conscious attention and the reader can concentrate instead on other features.  Motivation for reading is critical; the teacher needs to ensure that each child’s appetite for reading can be satisfied from the variety available.

**

As well as these 3 types, the teacher also needs to make an opportunity to READ TO the class, not necessarily as part of the Literacy Hour.   
Appendix 2.

Reception will teach ‘Jolly Phonics’ for Term 1 – all letter sounds will be covered over the year; ‘Penpals’ introduced in Terms 2 & 3 with Jolly Phonics.  Playing with Sounds and Progression In Phonics will be used to supplement ‘Penpals’.


All other classes will follow the sequence and scope according to Penpals..
· Year 3 – handwriting practice to be done in handwriting books – all other work done in pencil.

· Year 4 – as above.

· Year 5 – teacher and child need to be happy and confident before moving onto pen. (Quality of handwriting and presentation).

· Year 6 – continue from Year 5.
Appendix 1
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