St. Nicholas CE Primary School

Special Educational Needs Policy

This policy is based upon the original SEN policy dated 1995.

The Special Educational Needs Code of Practice (DFE 1994) was updated and revised by the DfES in 2001 and now forms the basis for the school’s SEN Policy.

 Fully reviewed and updated : August 2002 Miss A. Parrott

Updated : October 2004  Mrs. A. Woodcock
Reviewed and updated: January 2006 Mrs. A. Woodcock

Reviewed and updated: December 2007 Mrs. A. Woodcock

The aims of the policy

The aims of this policy reflect the broader school aims:

a) To ensure that all children have equal access to a broad and balanced curriculum.

b) To help all children to work towards their full physical, emotional, social, moral and spiritual potential.

c) To enable all children to learn skills which will equip them for their future education and life.

All our pupils are valued equally, but we do recognise that some children will, during their primary school career, experience a Special Educational Need of some kind. It is likely that such pupils will require additional support to access the curriculum or to behave in a more socially acceptable manner. This support, whether it is required for a short period of time or longer term, will be provided through the school’s SEN policy and budget.

Admission Arrangements

All pupils admitted into St. Nicholas CE Primary School do so according to the criteria set out in the Admissions policy. The Special educational Needs and Disability Act 2001 delivers a strengthened right to a mainstream education for children with special educational needs and the school has due regard for this Act. The Governors and Headteacher will treat all potential pupils equally following our Equal Opportunities Policy, taking “all reasonable steps” to abide by the Inclusive Schooling Guidance provided by the DfES (November 2001). We also have due regard for the Disability Equality Duty (2005).
On admission, either on entry to Year R or later in the primary phase, a pupil will be assessed. Baseline assessments are carried out within the first few weeks of schooling. The Foundation Stage Profile is used throughout the reception year. Parental interviews, frequent observations and ongoing assessments ensure that all aspects of the Early Learning Curriculum are covered and that any concerns are acted upon. Simple reading assessments etc are used within the first few weeks of a pupil being received from another school and records/reports are requested using the transfer system. Parents are asked to inform us of any previous support or concerns as they register their child. In this way we hope to identify any child who may need additional learning or other support as soon as possible. (See ARR Policy)

When a pupil with an existing Statement of Special Educational Need is admitted to the school, special arrangements are made in order to ensure that the facilities and support needed are in place and that every effort has been made to facilitate that transfer. Liaison with all concerned is essential and is undertaken prior to the child’s arrival in school.

Special Educational Needs

The school recognises and uses the definition of Special Educational Needs (SEN) provided in the Revised Code of Practice (CoP):

Children have special educational needs if they have a learning difficulty which calls for special educational provision to be made for them.

Children have a learning difficulty if they:

(a) Have a significantly greater difficulty in learning than the majority of children of the same age; or 
(b) Have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the LEA.

(c) Are under compulsory school age and fall within the definition at (a) or (b) above or would do so if special educational provision was not made for them.

Children must not be regarded as having a learning difficulty soley because the language, or form of language of their home is different from the language in which they will be taught.

The school also recognises the definitions of disability within the Children Act 1989, the Disability Discrimination Act 1995 and the Disability equality Duty 2005.
We also recognise that a “gifted” child will have special educational needs. When a child is identified as being significantly more able than his/her peers in a specific area or across the broad curriculum, those needs will be met within the SEN and More Able Pupil policies. (see More Able Pupil Policy and related Gifted and Talented lists etc.)
At St. Nicholas CE Primary School children with SEN will be educated with other children of the same age unless, in consultation with parents, the LEA and other professionals, it is considered appropriate to do otherwise.
Special Educational Provision

Provision for pupils with SEN is a matter for the school as a whole. The Governors and staff have due regard for the Code of Practice 2001 and have followed the statutory and non-statutory guidance it contains.

Governors

The Governing Body, together with the Headteacher, determine the general policy and approach, establish the appropriate staffing and funding and maintain a general oversight of the work done in school.

There is a named SEN Governor:      Mrs. Christine Walsh     

The SEN policy is reviewed annually by the Curriculum committee. The effectiveness of the resources devolved from the school’s budget to SEN provision, number of pupils receiving support and movement on the SEN register are all monitored and evaluated. Issues may be referred to other  sub-committees such as staffing and finance. A report on the SEN policy and provision forms an integral part of Governor termly meetings.
Headteacher

The Headteacher has responsibility for the management of SEN provision.

The SENCO

The SENCO has responsibility for the operation of the school’s SEN Policy. She works closely with the Headteacher, senior managers and all staff to co-ordinate provision through School Action and School Action Plus.

The appointed SENCO is      Mrs. Anne Woodcock                 

The key responsibilities include:

· Overseeing the day-to-day operation of the policy

· Co-ordinating provision for children with SEN

· Managing learning support teachers and assistants

· Developing and maintaining effective records for all pupils with SEN

· Liaising with parents of children with SEN

· Leading INSET for teaching and support staff

· Liaising with external agencies including the LEA’s centrally funded support services, Educational Psychologist, medical and social services as appropriate and necessary

· Producing appropriate IEP’s and IBP’s

· Providing support and advice to colleagues

· Ensuring that all curriculum initiatives have a special needs element

· Ensuring that cross-phase transfer, particularly into/out of the school is carried out sympathetically

· Keeping abreast of current policy changes and practice to ensure that the school is providing the best possible support for pupils, staff and parents.

The cost of the SENCO is set against the school’s annual core budget and time is given to carry out some of the duties listed above.

The SENCO is also responsible for maintaining the school’s SEN Register. This document is kept electronically and updated at least once per term, following reviews.

Currently the SENCO is assisted by     Mrs. L. Roffey  who acts as the Early Years SEN Co-ordinator and works to support pupils in Key Stage 1.

Teachers

“Provision  for children with special educational needs is a matter for the school as a whole. . . . All teachers are teachers of children with special educational needs. Teaching such children is therefore a whole school responsibility.”

The class teacher is responsible for the identification of a learning, behavioural or other educational need. They plan and set work for different abilities within the class, use a range of approaches and strategies and monitor progress and achievement. All receive training and updated knowledge on current policy and practice and the needs of all pupils are considered when curriculum changes are made. If and IEP or IBP is deemed to be necessary in order to further support a child in their class, they are responsible for the delivery.

Class teachers are also responsible for the way in which they deploy teaching assistant or other support, (although intervention strategies etc may be decided upon at Senior Management level).

The SENCO is able to provide advice and suggest different approaches or resources.

Teaching Assistants

The school benefits from a number of teaching assistants who are used to support pupils in a variety of ways. Many are now trained in the use of specific intervention strategies such as Better Reading, Talking Partners, ABC, Wave 3 and behavioural support/counselling. Others have experience of working with autistic spectrum, MLD and speech/language difficulties.

All are able to access ongoing training through INSET and are informed of changes in policy and practice. 

The Provision Map, completed in Spring 2007, shows all aspects of the school’s provision at level 1: Quality Universal Provision for All, and Level 2: Additional Support at School Action and School Action Plus.

This is supported by the Intervention Strategy Planner which tracks the intervention strategies provided for individual pupils each year.

The SEN Budget and Resources

The LEA now devolves virtually all it’s SEN funding to schools.

The amount delegated to the school is determined by the formula and it therefore changes annually. In 2007-08 the amount delegated is __£39,951______.

The Headteacher and Governors agree the budget and how it is to be used annually. The number of pupils on the SEN register, levels and range of difficulties are all taken into account.

Support teachers and assistants, materials and resources are funded in order to provide essential SEN support as and where it is most needed. It is necessarily flexible in order to cater for changing numbers and needs as they arise throughout the school year. A breakdown of the annual SEN budget is sent to the Special Needs Office (Manager Additional Needs) every year. It is made available to Governors and other appropriate parties.
Materials purchased by the SENCO are stored centrally in the SEN area. These include assessment tools as well as resource materials, games and activities and teacher resources. In addition to these specific resources and SEN budget has also been used to purchase curriculum support materials for maths, literacy, science, history and other subjects.

The school has access to external agency support through the twice-yearly Planning Meetings (held September and February). We are able to gain the advice and support of the Inclusion support Team (IST), Speech and Language Therapy, Occupational Therapy, Early Years and Speech/Language Specialists, Complex and Physical Learning Difficulties and Educational Psychologists.

Only one SLA remains. This is for Home and Hospital Tuition and it is automatically charged. (£2,143 for 2007-08)
Partnership with Parents

St. Nicholas CE Primary School operates an open door policy, believing that parents and carers have a vital role to play in the education of all children. The SEN CoP 2001 establishes this role very firmly. The school’s Home-School Agreement Policy endorses our belief and expresses the rights and responsibilities of both the school and parents. All parents of children with SEN will be treated as partners. We inform parents as soon as we consider a child to be experiencing learning or behavioural/social/emotional difficulties in order to share our concerns and plan an appropriate programme. We expect parents to support the school by making their views known and sharing their knowledge of the child. We try to be as positive and supportive as possible, explaining the problems and possible approaches in specific and clear terms. We also endeavour to support parents as and when they need to request further advice, support or assessment. They have access to the Lancashire Parent Partnership and the full range of medical/social agencies through the school. Parents are consulted at regular intervals and are invited to participate in reviews of progress whenever possible, particularly at School Action Plus. Class teachers maintain contact informally and the SENCO and Headteacher are always available to discuss concerns or issues. We hope that through our partnership with parents, we will be able to ameliorate learning or behavioural difficulties. Should any parent disagree with our methods or approaches they can refer to the LEA’s disagreement resolution service. ( see School Prospectus)

Pupil Participation

“Children should  . . .  participate in all the decision-making processes that occur in education including the setting of learning targets and contributing to IEP’s.”

The school’s Equal Opportunity Policy states that all pupils are treated and valued equally. We expect all our pupils to take a full role in all aspects of school life and therefore positively encourage children with SEN to express their views and opinions, particularly with regard to their own learning and behaviour.

The youngest pupils (Foundation Stage) are encouraged to choose activities as part of their daily routine and the Early Learning Goals (ELG’s) recognise and endorse their ability to develop competency and confidence.

Within the primary phase pupils are regularly involved in the setting of learning targets for themselves or their ability group. All are informed of class targets for literacy and numeracy and have some opportunity to evaluate their own progress.

Children who are supported by an IEP or IBP are involved in review discussions with the SENCO and many are expected to self-record and evaluate their progress.

Those pupils who are in receipt of a Statement are invited to contribute to the annual review by completing the proforma or attending the review meeting.

Identification, Assessment and Provision in the Foundation and Primary Phases at St. Nicholas CE Primary School.

As most of the children entering the Foundation Stage have attended a nursery class or playgroup, we anticipate that some will already have had a special educational need identified. The planned entry process, which involves parent meetings and a number of classroom visits, provides ample opportunities for parents to share their concerns or information regarding physical, medical or emotional difficulties. The Foundation Stage Profile is used to log observations and parent/teacher interviews. The school liaises very closely with St. Nicholas Playgroup to ensure that those children received from the setting are well-understood prior to their arrival in school. It is expected that the FSP from other settings will provide valuable information.

1a) ALL pupils are assessed within the first 4 weeks of entry to the Foundation Stage/Reception class using the FSP. The outcome of this assessment may indicate areas of concern. These are monitored throughout the following terms by the class teachers and assistants. Individual records are kept in order to map development and progress against the ELG’s using the FSP. Where a child is found to be making slower than expected progress, carefully differentiated learning opportunities are provided and monitored. They are discussed with the Early Years SEN co-ordinator who may carry out further assessments using PIVAT’s etc. It may be necessary to change the approach, grouping or made of learning for a child. The teacher will discuss the difficulty with the parents and SENCO. Information will be gathered and if necessary, medical or other advice will be obtained.

1b) When a pupil enters the school outside the normal entry time they will be given a ‘settling in’ time during which the class teacher will make informal assessments and meet with the parent/carer. They will usually be given a short reading test and/or spelling test and numeracy will be assessed through oral/mental and independent tasks. If there is a cause for concern the SENCO will be advised and further assessments will be undertaken. School records are automatically requested but as these do not always arrive promptly it may be necessary to contact the school and speak with the Senco or class teacher. Parents will always be asked to provide additional information at this stage, together with their opinions and concerns.

2) We recognise that all children are different and that rates of progress will not be the same. When a child makes little or no progress, works at a level significantly below his/her peers, presents persistent emotional/behavioural difficulties or is found to have sensory/physical/communication problems which prevent or hinder progress, we will intervene.

This intervention will usually take the form of an Individual Education Plan or Individual Behaviour Plan (IEP or IBP).
3) The CoP recommends that the school adopts a Graduated Response to all SEN. The first stage has been described in the sections above and is referred to as School Action. However, we believe that the earliest stage, described as Stage 1 in the 1994 CoP, is still important. In our termly discussions and monitoring procedure, we call this School Action (Monitoring). SA (M) Children at this stage are also listed on the SEN Register but not reported for FSIM purposes.
SCHOOL ACTION

At this level (Stage 1 and 2 in the 1994 CoP) the school is responsible for all assessment, identification and provision. Early Years Action and Primary Years Action are very similar. Parents are involved at the earliest possible stage and their co-operation and support is sought in order to ameliorate a difficulty as soon as possible. The class teacher is fully involved in the continuous cycle of planning, teaching and assessing work for the child. The SENCO is involved in further assessment, record-keeping and information gathering and in providing support and advice. She may also be involved in teaching the child or the group in which the child usually works at some time during the normal week.

The 4-fold assessment process will involve:

1) The child’s learning characteristics

2) The learning environment

3) The task

4) The teaching style

(see the Assessment and Teaching and Learning Policies)

Progress against NLS and NNS objectives and performance against NC level descriptors will be used alongside other standardised screening tools such as Neales Reading Assessment, BPVS etc. PIVAT’s is used in the Early Years and for those pupils who are more than 2 years behind their peer group as a tool for assessing and target-setting.

NB. The use of P Scales to measure pupil attainment for pupils with Special Educational Needs became statutory from September 2007. P Scales, assessed through the use of PIVAT’s, “should only be used for pupils who are working below NC1 and have been identified as having Special Educational Needs. Mainstream school will not be educating many children for whom P Scales are applicable and most of these children will be receiving additionally resourced provision.” (DCSF October 2007) 
“All schools will, through their cycle of observation, assessment, planning and review, make provision for increased curriculum differentiation, curricular adaptations and pastoral or disciplinary procedures dependent on the child’s strengths and weaknesses.”

Teacher planning, while following the school’s agreed format, will be flexible in order to recognise the needs of all children as individuals and to ensure progression, relevance and differentiation.  The 3 key principles for inclusion (The National Curriculum Inclusion Statement) are:

1) Setting suitable learning challenges

2) Responding to pupil’s diverse needs

3) Overcoming potential barriers to learning and assessment for individuals and groups of pupils.

We endeavour to follow these principles in our school.

If and when, despite the above mentioned steps being taken, a pupil fails to make little or any progress and difficulty in literacy or numeracy skills acquisition is preventing progress in other areas, an INDIVIDUAL EDUCATION PLAN (IEP) will be provided for the child.

Individual Education Plans

The SENCO is currently responsible for the format and production of these but the delivery is the responsibility of the class teacher. It records only that which is additional to or different from the normal differentiated curriculum.
It will focus on upto 4 (5) targets, building upon the strengths and known abilities of the pupil. The key areas of communication, literacy, numeracy, behaviour and social skills are used and chosen to match the child’s needs. Parents are kept informed; they receive a copy of the IEP and are asked to contribute in its delivery through work at home. The duration of the IEP will vary but all are reviewed at least twice a year. All those involved are expected to contribute to the review but it is not always possible for parents to be available. We do try to arrange mutually agreeable times and SENCO plus class teacher teaching time has been used to hold these meetings.

Three copies of each IEP are made; parent, class teacher and SENCO/file. It is usual for the class teacher to meet with the parent to discuss and hand over the document, but the SENCO may also carry out this role. The child is informed of the targets and where possible, involved in their choice and the review.

The IEP includes:

· The short term targets set for the child

· The teaching strategies to be used the provision to be put in place 

· The review date

· Success criteria

· Outcomes (at review)

The school now uses “IEP Writer 3” Learnhow Publications as a format for our IEP’s. 
The Review is normally carried out informally. Teachers discuss the general progress/achievements during the IEP period as well as progress against specific targets. The reviews are normally held during or after the school day. Parents are invited to attend all Action Plus Reviews and as many School Action reviews as is feasible. Parental views have been sought through feedback rather than in person where attendance has not been possible. The pupil is also involved, particularly when in KS2 and when behavioural or social targets are being reviewed.

The outcome of a review will be a decision to:

· Maintain the IEP with amended targets

· Cease the IEP but continue to provide differentiated learning opportunities and monitor progress over the next full or half term

· Access outside agency support as, despite the provision of additional support through the IEP and over a period of time, progress continues to cause increasing concern. 

Individual Behaviour and Management Plans

Where the child’s needs are specifically behavioural in nature an Individual Behaviour Management Plan (IBP) is used. This document is set out in the same way as an IEP but the targets are specifically related to social skills, attitude and attention skills, anger management and language/behaviour skills. There will be a maximum of 4 targets which will be “smart” and measurable. The IBP will normally run for a short period (2-3 weeks) and both the child and the parent/carer will be fully involved. The class teacher, together with the TA are responsible for the delivery of the plan which will often involve the child self-monitoring and evaluating his/her performance during the day/week.(See the school’s Behaviour Management Policy) It is sometimes necessary to involve other members of staff such as the Welfare Assistants in the planned programme. The review procedure will involve all those listed on the IBP and outcomes are as above.

School Action Plus

External support agencies become involved at this level. These may be LEA or other outside support agencies. The purpose is to obtain further assessment, advice and support which will enable the child to make more adequate progress. This stage is usually triggered at reviews of the School Action which show that:

· Little or no progress is being made in specific areas over a long period

· He/she continues working at NC levels substantially below that expected

· He/she continues to have considerable difficulty in developing literacy or mathematical skills

· He/she has emotional/behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the class/group, despite having a behavioural management programme.

· He/she has ongoing speech/language/communication or interaction difficulties that impede the development of social relationships and cause barriers to learning.

· He/she has an increased need for specialist support for a physical or sensory need.

The SENCO and class teacher, together with curriculum managers if appropriate, meet with the external specialist to design a programme, consider a range of teaching approaches and equipment/resources. The specialist is often used to further assess and observe the pupil or work with a group on specific skills. The new IEP/IBP will reflect the advice given and is delivered within the normal classroom setting. The delivery continues to be the responsibility of the class teacher.

Before any external agency support is requested parental consent is obtained. In some cases this may be informal, but often a signature is required on a LEA form. It is usual for the information gathered to be formally recorded and parents are entitled to copies. The SENCO is responsible for keeping and updating records and for passing them on at any transfer stage.

The SENCO meets with the school’s Link SEN Advisory Teacher and Educational Psychologist twice a year to discuss those pupils who are a cause for concern and to plan the necessary agency support. The other professionals include:

· Educational psychologist

· Speech therapist

· Speech and language advisory teacher

· Behavioural advisory teacher
· Occupational therapist

· Medical services such as the School Medical Service, Paediatric Consultant etc

· Complex learning support

· Sensory learning support

· PWO
· PRU or SERF provision

Although the CoP operates a graduated response model, there is no need for a pupil to move through the SA level before moving onto the SA+ stage. The SENCO, class teacher, parent, Headteacher will together decide which level of support is most appropriate as the child presents his/her individual needs. The review procedures are designed to focus attention upon attitudes and achievement. If, despite the level of support provided by the school through the SEN and core budget, the child fails to progress or continues to present a high level of disturbed behaviour which is adversely affecting the learning of peers, it may be deemed necessary to consider a Request for Statutory Assessment.

A Request for Statutory Assessment

A Request for Statutory Assessment will only be made when a child has demonstrated a very significant cause for concern which has failed to be remediated in any way by any of the measures described above. The LEA requires a considerable amount of information and written evidence. Specific formats are used and the SENCO is responsible for the compilation of the evidence for the panel that meets on a regular basis during term time. The Headteacher will consider a request when he is sure that all avenues of support have been tried and that sufficient evidence can be provided to support the request.

The description of the child’s learning/behavioural difficulty and progress together with the information about the special educational provision made will form the basis on which the LEA can consider whether a statutory assessment is made. The child will continue to receive support at SA+ throughout the Request for Statutory Assessment.

Parents may request that this process is undertaken.

Statutory Assessment of Special Educational Needs

This involves consideration by the LEA as to whether a statutory assessment of the child’s special educational needs is necessary, and if so, conducting the assessment in close collaboration with parents, the school and all other relevant agencies. Referral is usually made by the school but parents may also request this assessment. The information gathered during this assessment may indicate ways in which the school can meet the child’s needs without a statement. It is increasingly unlikely that Blackpool LEA will provide a Statement in all but the most extreme cases. The LEA will follow the procedures described in Chapters 7 & 8 of the CoP.

Any child admitted to the school with a Statement or obtaining a Statement while at the school, will be treated as the Statement describes. Annual and intermediate reviews are organised by the SENCO and follow the prescribed procedures.
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